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Louise Nevelson, Bronze Bird, 1952. 6¾ × 9¾ × 72 inches. Photo by Melville McLean. Collection of the
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Inc., with funds provided by Anita Berliawsky. Ms. Berliawsky was Louise Nevelson’s sister. They were
born in the Ukraine and immigrated to this country as children. They grew up and went to school in
Rockland, Maine. Louise Nevelson became a major artist of the 20th century.
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English Language Arts:

Released Writing Prompt

Respond to one of the following quotes:

“Hitch your wagon to a star.”  — Ralph Waldo Emerson

“I never let schooling interfere with my education.”  — Mark Twain

NOTE: Each student’s total writing score includes a response to this prompt and the
reading/writing response item based on the passage found on page A-19.
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English Language Arts:

Released Reading Items
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Reading Moving Water
Moving water can be divided into four groups: pools,
runs, riffles, and flats. It’s important to know how
each of these function and how to fish them.

Pools. A pool is a slow deep hole that generally
holds the biggest fish. Fish can easily feed at the head
or the tail of the pool and can lie dormant in the middle
water where it’s safe. Pools are ideal lies because they
meet so many of the fish’s needs. It’s no surprise that
the largest fish, fish which have played king of the
hill, have claimed this water.

Tips: Watch your shadow and don’t spook
the fish. If you do spook them, they will
swim upstream and, in turn, spook others.
Pool water is usually smooth, so fish can
see you.

Wading is by far the best way to fish.
Stand well below the tail of the pool and
cast your fly, lure, or bait carefully. Many
good fish hold on the tail. After you’ve
worked the water, move up a few feet. Pick
out sections of the pool and cast, working
each section of water carefully. Don’t fish
the head of the pool until you’ve carefully
worked the tail and the middle.

If you are fishing a wet fly, put on enough
weight to get your pattern to the bottom. If
you are working a lure, start on the top, then
count it down, working at various depths
until you find the depth with the most fish.
If a fish isn’t taking a lure or a fly off the
top water, you probably need to get it down
closer to the bottom.

Runs: The top of a run is generally smooth with
occasional swirls, because the bottom is often broken
up by rocks and other structure. From the surface the
water looks flat, but the bottom offers plenty of hiding
places even though the water isn’t deep. A run will

meet many of the fish’s needs. The structure breaks
up the current, and there’s a place to hide while resting
or feeding. The water also has plenty of oxygen.

Tips: Because the water is more broken
up, you can usually get a little closer to where
the fish are holding. The water won’t be as
deep as a pool, and the fish will probably be
a little more active. The trick is to drag your
fly or lure across [a] likely pocket, to tempt
a response. Continue to work the pocket until
you are sure you’ve exhausted it. Then try
the next likely spot.

If this isn’t working, try shotgunning. This
is really effective when you know there is
structure, but there’s so much it’s tough to
isolate or, when you simply can’t identify the
best water. Start working the water
systematically, moving upstream to quickly
cover all sections. When you see fish activity,
or get strikes, slow down and work that area.

Watch Your Strike Indicator

• Fly casters will catch
more fish if they use a
strike indicator—a small
bobber-like float that
attaches to the leader.

• If the strike indicator
moves contrary to the
drift, set the hook.
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10

A spinner works well because the water
is deeper, so you won’t get hung up as
easily. A fly caster will appreciate this
water during a hatch, but can successfully
use a nymph here, too. A baitcaster will
do well on the surface or by weighting
the offering—especially a worm—and
bumping the bottom.

hung up badly, too. This water is great for
a natural-bait angler because fish are
aggressive and willing to take a tasty
mouthful.

Flat: A flat is shallow smooth water. There is little
protection for the fish, so when they come into the flats
to feed they will be very uneasy. Fish come into a flat
and feed heavily during a hatch. The angler who fishes
here has to be very careful not to startle the prey.

Riffle: A riffle is an endless food dole. The water
is 1 to 3 feet deep; the top is broken and choppy. There
is a lot of aquatic life. Feeding fish can often be found
in the riffles. Surprisingly a lot of anglers overlook this
part of the stream. Fishing here can be quite exciting.
Fish have to react quickly because the water is moving
fast. A fly caster in this water gets a lot of fast action.
While the water isn’t deep, the broken surface gives fish
a sense of confidence so they aren’t skittish. Fish come
to the surface quickly and have a very splashy rise
because they must act so quickly.

Tip: This is wonderful water for fly
fishing. I love casting a terrestrial on riffles.
This water can be a little tougher on spin
casters because it’s often shallow. A spinner
will do well, though, and I’ve caught some
mighty cutthroat trout this way, but I’ve

Apply shot as needed to achieve the desired
depth for your wet fly. You will catch more fish
if you get your fly near the bottom.

Even the wakes from wading, let alone you or your
shadow, will send fish to the far reaches of the pool.

Tip: I’d fish this a lot like a pool, work up,
fishing the likely water carefully. Wading
is the best way to fish such water because
you get a better presentation. Be very careful
not to spook the fish.

• Cast above the strike zone so the
fly drifts naturally or the lure is
in motion.

current

drift

strike
zone

• You want to cast above the fish, not right
on top of it.

• Many fish are lost
because of poorly
tied knots.

• A double clinch will
help you bank more
fish.

A Double Clinch Knot



A-6

 MEA RELEASED ITEMS – DECEMBER 2001 ASSESSMENT – GRADE 11

ID:54919 Reading Moving B

1. The information in this selection would be most
useful to

O A. fishing experts.
O B. people who fish recreationally.
O C. marine biologists.
O D. ecologists interested in fish habitats.

ID:54921 Reading Moving D

2. Which statement from the selection is not the
author’s personal opinion?

O A. “Wading is by far the best way
to fish.”

O B. “If this isn’t working, try shotgunning.”
O C. “A fly caster in this water gets a lot

of fast action.”
O D. “A flat is shallow smooth water.”

ID:54930 Reading Moving C

3. Fly casting, bait casting, and spin casting are
all types of

O A. fishing rods.
O B. fishing jobs.
O C. fishing methods.
O D. fishhooks.

ID:54924 Reading Moving A

4. What is the correct definition of the word
“angler” as used in paragraph 10?

O A. someone who fishes
O B. several schools of fish
O C. someone who sells bait
O D. a scavenger shellfish

ID:118752 Reading Moving B

5. What characteristic do pools, runs, and flats
have in common?

O A. They have very deep water.
O B. They have some smooth water.
O C. They have fast-moving water.
O D. They provide good hiding places for

fish.

ID:54928 Reading Moving D

6. Which information can be found only in an
illustration?

O A. how to cast effectively
O B. where to drag a lure
O C. an identification of a hook
O D. an example of a proper knot

ID:54926 Reading Moving D

7. According to this selection, why is it important
to know how to read water?

O A. It is required to obtain a fishing
license.

O B. It is necessary for safety reasons.
O C. It can help people become better

readers.
O D. It can be helpful in finding fish.

ID:118764 Reading Moving A

8. What is the main purpose of this selection?

O A. to provide helpful information about
fishing

O B. to persuade more people to fish as a
hobby

O C. to relate interesting events from the
author’s past

O D. to explain the proper way to bait a
fishhook
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ID:54925 Reading Moving

9. What are two techniques the author uses to help the reader understand the information in this selection?

9.

10.

ID:118770 Reading Moving

10. Explain the differences between fishing in a pool and fishing in a riffle. Include information on how fish act
in each place and how each place should be fished. Use specific information from the selection in your
answer.



A-8

 MEA RELEASED ITEMS – DECEMBER 2001 ASSESSMENT – GRADE 11

11.

ID:54938 Reading Moving

11. Explain how the title “Reading Moving Water” applies to fishing in each of the four types of moving water
mentioned in this selection.  Use specific information from the selection to support your answer.



A-9

 MEA RELEASED ITEMS – DECEMBER 2001 ASSESSMENT – GRADE 11

The House on Mango Street

We didn’t always live on Mango Street. Before
that we lived on Loomis on the third floor, and
before that we lived on Keeler. Before Keeler it
was Paulina, and before that I can’t remember. But
what I remember most is moving a lot. Each time
it seemed there’d be one more of us. By the time
we got to Mango Street we were six—Mama, Papa,
Carlos, Kiki, my sister Nenny, and me.

The house on Mango Street is ours, and we don’t
have to pay rent to anybody, or share the yard with the
people downstairs, or be careful not to make too much
noise, and there isn’t a landlord banging on the ceiling
with a broom. But even so, it’s not the house we’d
thought we’d get.

We had to leave the flat on Loomis quick. The
water pipes broke and the landlord wouldn’t fix them
because the house was too old. We had to leave fast.
We were using the washroom next door and carrying
water over in empty milk gallons. That’s why Mama
and Papa looked for a house, and that’s why we moved
into the house on Mango Street, far away, on the other
side of town.

They always told us that one day we would move
into a house, a real house that would be ours for
always so we wouldn’t have to move each year. And
our house would have running water and pipes that
worked. And inside it would have real stairs, not
hallway stairs, but stairs inside like the houses on T.V.
And we’d have a basement and at least three washrooms
so when we took a bath we wouldn’t have to tell
everybody. Our house would be white with trees
around it, a great big yard and grass growing without
a fence. This was the house Papa talked about when
he held a lottery ticket and this was the house Mama

dreamed up in the stories she told us before we went
to bed.

But the house on Mango Street is not the way they
told it at all. It’s small and red with tight steps in front
and windows so small you’d think they were holding
their breath. Bricks are crumbling in places, and the
front door is so swollen you have to push hard to get
in. There is no front yard, only four little elms the city
planted by the curb. Out back is a small garage for the
car we don’t own yet and a small yard that looks
smaller between the two buildings on either side. There
are stairs in our house, but they’re ordinary hallway
stairs, and the house has only one washroom.
Everybody has to share a bedroom—Mama and Papa,
Carlos and Kiki, me and Nenny.

Once when we were living on Loomis, a nun from
my school passed by and saw me playing out front.
The laundromat downstairs had been boarded up
because it had been robbed two days before and the
owner had painted on the wood YES WE’RE OPEN
so as not to lose business.

Where do you live? she asked.
There, I said pointing up to the third floor.
You live there?
There. I had to look to where she pointed—the

third floor, the paint peeling, wooden bars Papa had
nailed on the windows so we wouldn’t fall out. You
live there? The way she said it made me feel like
nothing. There. I lived there. I nodded.

I knew then I had to have a house. A real
house. One I could point to. But this isn’t it. The
house on Mango Street isn’t it. For the time being,
Mama says. Temporary, says Papa. But I know how
those things go.
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ID:40936 The House on Ma C

12. The phrase “windows so small you’d think they
were holding their breath” contains an example of

O A. a simile.
O B. an allegory.
O C. personification.
O D. alliteration.

ID:48225 The House on Ma B

13. The narrator of this chapter is

O A. missing apartment life.
O B. wise beyond her years.
O C. eager to please the nun.
O D. ashamed of her family.

ID:48226 The House on Ma D

14. Emphasis is placed on the word there in the
question “You live there?” to imply that the

O A. apartment was in a desirable location.
O B. nun did not understand where the

narrator lived.
O C. narrator was pointing to the

laundromat.
O D. nun was shocked by the apartment

building’s appearance.

ID:118795 House on Mango A

15. What is the main reason the narrator says, “I
knew then I had to have a house”?

O A. She felt it would be more respectable
to live in a house.

O B. She wanted to live in a house with
more room for her family.

O C. The house on Mango Street was
crumbling and dangerous.

O D. The apartment her family lived in was
in a dangerous neighborhood.

ID:40939 The House on Ma

16. Explain why the narrator doesn’t like the house on Mango Street.

16.



A-11

 MEA RELEASED ITEMS – DECEMBER 2001 ASSESSMENT – GRADE 11

ID:118825 The House on Ma

17. Explain what the narrator means when she says at the end of the chapter, “But I know how those things
go.” Use information from the chapter to support your answer.

17.
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Chief Joseph of the Nez Percé Speaks
My father sent for me. I saw he was dying. I took his hand in mine. He said:
“My son, my body is returning to mother earth, and my spirit is going very soon
to see the Great Spirit Chief. When I am gone, think of your country. You are
the chief of these people. They look to you to guide them. Always remember
that your father never sold his country. You must stop your ears whenever you
are asked to sign a treaty selling your home. A few years more, and white men
will be all around you. They have their eyes on this land. My son, never forget
my dying words. Never sell the bones of your father and mother.” I pressed my
father’s hand and told him I would protect his grave with my life. My father
smiled and passed away into the spirit land.

I buried him in that beautiful valley of winding waters. I love that land more
than all the rest of the world. A man who would not love his father’s grave
is worse than a wild animal.

For a short time we lived quietly. But this could not last. White men had found gold in
the mountains around the land of winding waters. They stole many horses from us,
and we could not get them back because we were Indians. I labored hard to avoid
trouble and bloodshed. We gave up some of our country to the white men, thinking
that then we could have peace. We were mistaken. The white man would not let us
alone. When the white men were few and we were strong, we could have killed them
all off, but the Nez Percé wished to live in peace.

The old treaty has never been correctly reported. If we ever owned the land,
we own it still, for we never sold it. In the treaty councils the commissioners
have claimed that our country had been sold to the government. Suppose a white
man should come to me and say, “Joseph, I like your horses, and I want to buy
them.” I say to him, “No, my horses suit me. I will not sell them.” Then he
goes to my neighbor and says to him, “Joseph has some good horses. I want
to buy them, but he refuses to sell.” My neighbor answers, “Pay me the money,
and I will sell you Joseph’s horses.” The white man returns to me and says,
“Joseph, I have bought your horses, and you must let me have them.”

If we sold our lands to the government, this is the way they were bought.

Chief Joseph

1

3
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ID:41012 Chief Joseph of C

18. What does the line “A man who would not love
his father’s grave is worse than a wild animal”
suggest?

O A. the passage of time
O B. a contrast of people and animals
O C. the son’s reverence for ancestors
O D. a generational difference of opinion

ID:48188 Chief Joseph of D

19. Chief Joseph’s statement in paragraph 3, “But
this could not last,” is an example of

O A. symbolism.
O B. a flashback.
O C. exaggeration.
O D. foreshadowing.

ID:48193 Chief Joseph of C

20. From the information provided in the statement,
the reader can assume that “white men”
wanted the Nez Percé’s land because they

O A. appreciated the beauty of the valley
of winding waters.

O B. needed to expand the territory of the
United States.

O C. thought they could make money from
the land.

O D. wanted the Nez Percé’s ancestral
bones for museums.

ID:118868 Chief Joseph of A

21. What is the main purpose of Chief Joseph’s
statement?

O A. to explain the transfer of land from the
Nez Percé viewpoint

O B. to apologize to the Nez Percé for
selling their land

O C. to show the close relationship between
Chief Joseph and his father

O D. to emphasize how peaceful life was
for Chief Joseph in his youth

ID:48198 Chief Joseph of

22. What does Chief Joseph’s father mean when he says in paragraph 1, “Never sell the bones of your
father and mother”?

22.
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ID:41015 Chief Joseph of

23. Explain what Chief Joseph means by the last sentence, “If we sold our lands to the government, this is
the way they were bought.”

23.
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A Presidential Candidate

I have pretty much made up my mind to run
for President. What the country wants is a
candidate who cannot be injured by investigation
of his past history, so that the enemies of the
party will be unable to rake up anything against
him that nobody ever heard of before. If you
know the worst about a candidate, to begin with,
every attempt to spring things on him will be
checkmated. Now I am going to enter the field
with an open record. I am going to own up in
advance to all the wickedness I have done, and
if any Congressional committee is disposed to
prowl around my biography in the hope of
discovering any dark and deadly deed that I have
secreted, why—let it prowl.

In the first place, I admit that I treed a
rheumatic grandfather of mine in the winter of
1850. He was old and inexpert in climbing trees,
but with the heartless brutality that is characteristic
of me I ran him out of the front door in his
nightshirt at the point of a shotgun, and caused
him to bowl up a maple tree, where he remained
all night, while I emptied shot into his legs. I
did this because he snored. I will do it again
if I ever have another grandfather. I am as
inhuman now as I was in 1850. I candidly
acknowledge that I ran away at the battle of
Gettysburg. My friends have tried to smooth over
this fact by asserting that I did so for the purpose
of imitating Washington, who went into the
woods at Valley Forge for the purpose of saying
his prayers. It was a miserable subterfuge. I
struck out in a straight line for the Tropic of
Cancer because I was scared. I wanted my
country saved, but I preferred to have somebody
else save it. I entertain that preference yet. If the
bubble reputation can be obtained only at the
cannon’s mouth, I am willing to go there for it,
provided the cannon is empty. If it is loaded my

immortal and inflexible purpose is to get over
the fence and go home. My invariable practice
in war has been to bring out of every fight two-
thirds more men than when I went in. This seems
to me to be Napoleonic in its grandeur.

My f inancial views are of the most decided
character, but they are not likely, perhaps, to
increase my popularity with the advocates of
inflation. I do not insist upon the special
supremacy of rag money or hard money. The
great fundamental principle of my life is to
take any kind I can get.

The rumor that I buried a dead aunt under
my grapevine was correct. The vine needed
fertilizing, my aunt had to be buried, and I
dedicated her to this high purpose. Does that
unf it me for the Presidency? The Constitution
of our country does not say so. No other
citizen was ever considered unworthy of this
off ice because he enriched his grapevines with
his dead relatives. Why should I be selected
as the f irst victim of an absurd prejudice!

I admit also that I am not a friend of the
poor man. I regard the poor man, in his present
condition, as so much wasted raw material. Cut
up and properly canned, he might be made
useful to fatten the natives of the cannibal
islands and to improve our export trade with
that region. I shall recommend legislation upon
the subject in my first message. My campaign
cry will be: “Desiccate the poor workingman;
stuff him into sausages.”

These are about the worst parts of my record.
On them I come before the country. If my
country doesn’t want me, I will go back again.
But I recommend myself as a safe man—a man
who starts from the basis of total depravity and
proposes to be fiendish to the last.

June 9, 1879
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ID:40603 A Presidential A

24. In the first paragraph, the statement, “What the
country wants is a candidate who cannot be
injured by investigation of his past history,”
suggests that the essay will discuss a
candidate who has

O A. led an exemplary life.
O B. a long political record.
O C. no enemies.
O D. never been investigated.

ID:118883 A Presidential A

25. According to the essay, why should a politician
reveal unflattering or embarrassing personal
information?

O A. to outsmart those who would try to
publicize such material

O B. to justify past actions to the voters so
they will accept the politician

O C. to teach a lesson to others who may
be doing similar things

O D. to warn possible opponents against
challenging the politician

ID:118893 A Presidential B

26. Which statement is most likely an
exaggeration?

O A. “Now I am going to enter the field with
an open record.”

O B. “In the first place, I admit that I treed
a rheumatic grandfather of mine . . .”

O C. “I do not insist upon the special
supremacy of rag money or hard
money.”

O D. “Why should I be selected as the first
victim of an absurd prejudice!”

ID:40602 A Presidential B

27. According to the essay, a presidential
candidate must

O A. have a clean record.
O B. be totally honest.
O C. have a military background.
O D. be financially secure.

ID:40591 A Presidential C

28. Mark Twain’s purpose in writing this essay is to

O A. declare his candidacy for president.
O B. defend himself against charges of

cruelty.
O C. share his opinions in an amusing

way.
O D. argue for a change in election laws.

ID:48199 A Presidential B

29. In the last paragraph, Twain says he is “a man
who starts from the basis of total depravity.”
What is the meaning of the word “depravity”?

O A. absolute cowardice
O B. moral corruption
O C. sincere apology
O D. financial destitution
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ID:40592 A Presidential D

30. The effect of the essay “A Presidential Candidate”
comes mostly from its use of

O A. plot.
O B. characterization.
O C. setting.
O D. tone.

ID:48200 A Presidential A

31. Which saying would best summarize this
essay?

O A. “Honesty is the best policy.”
O B. “An ounce of prevention is worth a

pound of cure.”
O C. “What you see is what you get.”
O D. “Don’t count your chickens before

they are hatched.”

ID:48201 A Presidential

32. Cite one statement from the text and indicate its relevance to a contemporary reader.

32.
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English Language Arts:
Released Reading/Writing

Response Item
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A Presidential Candidate

I have pretty much made up my mind to run
for President. What the country wants is a
candidate who cannot be injured by investigation
of his past history, so that the enemies of the
party will be unable to rake up anything against
him that nobody ever heard of before. If you
know the worst about a candidate, to begin with,
every attempt to spring things on him will be
checkmated. Now I am going to enter the field
with an open record. I am going to own up in
advance to all the wickedness I have done, and
if any Congressional committee is disposed to
prowl around my biography in the hope of
discovering any dark and deadly deed that I have
secreted, why—let it prowl.

In the first place, I admit that I treed a
rheumatic grandfather of mine in the winter of
1850. He was old and inexpert in climbing trees,
but with the heartless brutality that is characteristic
of me I ran him out of the front door in his
nightshirt at the point of a shotgun, and caused
him to bowl up a maple tree, where he remained
all night, while I emptied shot into his legs. I
did this because he snored. I will do it again
if I ever have another grandfather. I am as
inhuman now as I was in 1850. I candidly
acknowledge that I ran away at the battle of
Gettysburg. My friends have tried to smooth over
this fact by asserting that I did so for the purpose
of imitating Washington, who went into the
woods at Valley Forge for the purpose of saying
his prayers. It was a miserable subterfuge. I
struck out in a straight line for the Tropic of
Cancer because I was scared. I wanted my
country saved, but I preferred to have somebody
else save it. I entertain that preference yet. If the
bubble reputation can be obtained only at the
cannon’s mouth, I am willing to go there for it,
provided the cannon is empty. If it is loaded my

immortal and inflexible purpose is to get over
the fence and go home. My invariable practice
in war has been to bring out of every fight two-
thirds more men than when I went in. This seems
to me to be Napoleonic in its grandeur.

My financial views are of the most decided
character, but they are not likely, perhaps, to
increase my popularity with the advocates of
inflation. I do not insist upon the special
supremacy of rag money or hard money. The
great fundamental principle of my life is to
take any kind I can get.

The rumor that I buried a dead aunt under
my grapevine was correct. The vine needed
fertilizing, my aunt had to be buried, and I
dedicated her to this high purpose. Does that
unfit me for the Presidency? The Constitution
of our country does not say so. No other
citizen was ever considered unworthy of this
off ice because he enriched his grapevines with
his dead relatives. Why should I be selected
as the first victim of an absurd prejudice!

I admit also that I am not a friend of the
poor man. I regard the poor man, in his present
condition, as so much wasted raw material. Cut
up and properly canned, he might be made
useful to fatten the natives of the cannibal
islands and to improve our export trade with
that region. I shall recommend legislation upon
the subject in my first message. My campaign
cry will be: “Desiccate the poor workingman;
stuff him into sausages.”

These are about the worst parts of my record.
On them I come before the country. If my
country doesn’t want me, I will go back again.
But I recommend myself as a safe man—a man
who starts from the basis of total depravity and
proposes to be fiendish to the last.

June 9, 1879
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Use the definition below to answer question 33.

Satire: a literary work or technique that exposes or holds up to ridicule human vices or follies,
usually in a witty, humorous, or ironic way.

33. In this essay, Mark Twain uses satire to make fun of politicians and politics. Identify two examples in
the essay when Twain is satirizing either politicians or politics, and explain what he is satirizing in each
example. Use specific evidence from the essay in your explanation.

33.

Continue your answer on the next page.
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33. (continued)
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Health Education:

Released Items
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1. Valerie is a sophomore in high school who just learned she is pregnant.  Describe the impact of teenage
pregnancy and motherhood on each of the four health areas (social, emotional, mental, and physical).

1.
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2. Over half of all Americans die from cardiovascular, or heart, disease. This statistic is important to
teenagers because many cardiovascular diseases are the result of lifestyle choices and health habits that
people adopt early in life.

a. List four controllable factors that cause heart disease.

b. For each factor, explain why it causes heart disease.

2.
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3. John and Sam were helping to build a garage when John cut his forearm with a saw.

a. Explain what universal precautions Sam should take while treating John’s wound.

b. Explain three techniques used to control bleeding.

3.
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English Language Arts: Writing
Item Information and Scoring Guide

Reference Sheet, Writing Prompt and
Learning Results, Scoring Guide and

Training Notes, and Student Responses

NOTE: Each student’s total writing score is based on a response to the writing prompt and
the reading/writing response item. (Refer to page C-63 for scoring information.)
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Item Information and Scoring Guide Reference Sheet

The following pages are designed to assist you in understanding how the Maine Educational
Assessment (MEA) writing prompt is scored. These pages contain the prompt accompanied
by the following information.

• Learning Results: the content standards, followed by the performance indicators, that the
item measured

• Writing Scoring Guide: the ten-point description used to determine the score, divided
into two parts. Stylistic and Rhetorical Aspects of Writing (Topic Idea Development) are
scored on a six-point scale, and Standard English Conventions are scored on a four-point
scale.

• Student Responses:

– one sample of student work scored for Topic Idea Development in order by each score
point value (6, 5, 4, 3, 2, 1)

– one sample of student work scored for Standard English Conventions in order by each
score point value (4, 3, 2, 1)

– one exemplar of student work that received the highest possible score points in both
Topic Idea Development (6 points) and Standard English Conventions (4 points)
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Writing Prompt
Learning Results: F-1, G-1, G-2

Standard English Conventions
F Students will write and speak correctly, using conventions of standard written and spoken

English.  Students will be able to
1 edit written work for Standard English spelling and usage, evidenced by pieces that show and

contain
• no significant errors in the use of pronouns, nouns, and adjectival and adverbial forms.
• coordinating and subordinating conjunctions.
• no significant errors in the spelling of frequently used words and the correct use of commonly

confused terms.
• no significant errors in the common conventions of capitalization and ending punctuation

marks and common uses of the comma.
• few significant errors in the spelling of commonly misspelled and rare words, the less common

capitalization conventions, the colon, semicolon, hyphen, dash, apostrophe, quotation marks,
italics, marginal notes, and footnotes.

Stylistic and Rhetorical Aspects of Writing and Speaking
G Students will use stylistic and rhetorical aspects of writing and speaking to explore ideas, to present

lines of thought, to represent and reflect on human experience, and to communicate feelings,
knowledge, and opinions.  Students will be able to

1 write stories that effectively develop such elements as setting, major events, and problems and
solutions.

G Students will use stylistic and rhetorical aspects of writing and speaking to explore ideas, to present
lines of thought, to represent and reflect on human experience, and to communicate feelings,
knowledge, and opinions.  Students will be able to

2 write pieces and deliver oral presentations that effectively use descriptive language to clarify,
enhance, and develop ideas.

Writing Prompt and Learning Results

Respond to one of the following quotes:

“Hitch your wagon to a star.”  — Ralph Waldo Emerson

“I never let schooling interfere with my education.”  — Mark Twain
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Training Notes for Writing Prompt

Student Responses Scored for Topic Idea Development

Topic Idea Development Score Point 6 Paper – page B-8
In this piece, the writer crafts the topic through a careful development and organization of
richly developed details. A distinctive tone is established, in large part, through the writer’s
ability to weave important aspects of his or her own cognitive growth into the essay. There
is a quality of “showing” rather than “telling.” Language is used skillfully to this end, and the
overall effect of the piece is that of a personal voyage through realizations—through learning
about life the writer gains inner knowledge.

Topic Idea Development Score Point 5 Paper – page B-10
This essay is fully developed with strong, supporting details. The writer’s voice is evident in
a conversational, almost personal tone. Ideas are logically organized, and details are well
developed. The writer uses personal experience to support the topic, a device that adds
much to the writing.

Topic Idea Development Score Point 4 Paper – page B-13
This piece is well developed. Carefully chosen details support topic development.  The way
in which the writer discusses the need for both schooling and life experience reveals a
consistent quality of voice. Relevant details are developed to support “both sides,” and ideas
are developed in text that are organizationally controlled. There is good use of language, as
seen in a variety of sentence structures and a conversational tone but, overall, language is
not sophisticated.

Topic Idea Development Score Point 3 Paper – page B-14
Topic development is “moderate,” but the basic premise, to set goals, is restated in ways
that are mainly vague, too often cliché, and only slightly elaborated. The piece is focused,
but ideas are not sufficiently developed to form more than a list. A lack of specific examples
weakens the writing.

Topic Idea Development Score Point 2 Paper – page B-16
Topic development is “limited” in the sense that the writer repeats a basic theme over and
over. Vague statements are made, and few details are developed to support a unified topic.

Topic Idea Development Score Point 1 Paper – page B-17
This response exhibits little topic development, and there are few details to support the
topic. The writer has a basic understanding of the quote, and demonstrates this by stating
his/her understanding twice in text that is sparse, at best.
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Student Responses Scored for Standard English Conventions

Standard English Conventions Score Point 4 Paper – page B-18
Control of conventions is demonstrated in text that is complex and in which language is
used effectively.

Standard English Conventions Score Point 3 Paper – page B-20
There are few errors relative to the complexity of the piece. Some awkwardness in sentence
formation does not interfere with communication.

Standard English Conventions Score Point 2 Paper – page B-21
There are few errors in text that is limited in all compositional features.

Standard English Conventions Score Point 1 Paper- page B-22
Errors in spelling and an incomplete sentence in limited text interfere with communication.

Exemplar Student Response Paper – page B-23

Topic Idea Development Score Point 6

This essay is richly developed, and this level of topic development is achieved through a
process of crafting details that are highly relevant and directly tied to the writer’s view (or
critique of) education. Sophisticated ideas are employed to draw the reader toward a
particular point of view, e.g., “Perhaps the song met with such success because it got inside
the psyche of the audience.” The “dull purgatory of school,” an effective metaphor used in
the final paragraph, is poignant as well, and the reader is likely left “persuaded” by this
well-crafted piece.

Standard English Conventions Score Point 4

Control of conventions is demonstrated in text that is complex and richly developed.
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Student Responses for Topic Idea Development for Score Points 6, 5, 4, 3, 2, and 1
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Student Responses for Standard English Conventions for Score Points 4, 3, 2, and 1
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Student Exemplar for Topic Idea Development for Score Point 6 and Standard English
Conventions Score Point 4
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Item Information and Scoring Guide Reference Sheet

The following pages are designed to assist you in understanding how Maine Educational
Assessment (MEA) reading items are scored. These pages contain the text for each item
accompanied by the following information.

• MC#: the multiple-choice item position

• Key: the letter of the correct answer for the multiple-choice item

• Learning Results: the content standard, followed by the performance indicator, that the
item measured

• SA#: the short-answer item position

• Learning Results: the content standard, followed by the performance indicator, that the
item measured

• Short-Answer Scoring Guide: the two-point description used to determine the score

• Training Notes: in-depth descriptions or particular information used to determine the score

• CR#: the constructed-response item position

• Learning Results: the content standard, followed by the performance indicator, that the
item measured

• Constructed-Response Scoring Guide: the four-point description used to determine the
score

• Training Notes: in-depth descriptions or particular information used to determine the score
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MAINE 2001–2002

English Language Arts Grade 11

The table below shows the quantities of released items for each item type. Item information for
all item types and scoring information (guides and training notes) for all short-answer and
constructed-response items follow.

QUANTITIES OF ITEMS BY TYPE

Selection MC SA CR

“Reading Moving Water” 8 1 2

“The House on Mango Street” 4 1 1

“Chief Joseph of the Nez Percé Speaks” 4 1 1

“A Presidential Candidate” 8 1 1*

*Reading/writing response item
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Reading Selections and Items with Keys,
Learning Results, Scoring Guides,

Training Notes, and Student Responses
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Reading Moving Water
Moving water can be divided into four groups: pools,
runs, riffles, and flats. It’s important to know how
each of these function and how to fish them.

Pools. A pool is a slow deep hole that generally
holds the biggest fish. Fish can easily feed at the head
or the tail of the pool and can lie dormant in the middle
water where it’s safe. Pools are ideal lies because they
meet so many of the fish’s needs. It’s no surprise that
the largest fish, fish which have played king of the
hill, have claimed this water.

Tips: Watch your shadow and don’t spook
the fish. If you do spook them, they will
swim upstream and, in turn, spook others.
Pool water is usually smooth, so fish can
see you.

Wading is by far the best way to fish.
Stand well below the tail of the pool and
cast your fly, lure, or bait carefully. Many
good fish hold on the tail. After you’ve
worked the water, move up a few feet. Pick
out sections of the pool and cast, working
each section of water carefully. Don’t fish
the head of the pool until you’ve carefully
worked the tail and the middle.

If you are fishing a wet fly, put on enough
weight to get your pattern to the bottom. If
you are working a lure, start on the top, then
count it down, working at various depths
until you find the depth with the most fish.
If a fish isn’t taking a lure or a fly off the
top water, you probably need to get it down
closer to the bottom.

Runs: The top of a run is generally smooth with
occasional swirls, because the bottom is often broken
up by rocks and other structure. From the surface the
water looks flat, but the bottom offers plenty of hiding
places even though the water isn’t deep. A run will

meet many of the fish’s needs. The structure breaks
up the current, and there’s a place to hide while resting
or feeding. The water also has plenty of oxygen.

Tips: Because the water is more broken
up, you can usually get a little closer to where
the fish are holding. The water won’t be as
deep as a pool, and the fish will probably be
a little more active. The trick is to drag your
fly or lure across [a] likely pocket, to tempt
a response. Continue to work the pocket until
you are sure you’ve exhausted it. Then try
the next likely spot.

If this isn’t working, try shotgunning. This
is really effective when you know there is
structure, but there’s so much it’s tough to
isolate or, when you simply can’t identify the
best water. Start working the water
systematically, moving upstream to quickly
cover all sections. When you see fish activity,
or get strikes, slow down and work that area.

Watch Your Strike Indicator

• Fly casters will catch
more fish if they use a
strike indicator—a small
bobber-like float that
attaches to the leader.

• If the strike indicator
moves contrary to the
drift, set the hook.
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A spinner works well because the water
is deeper, so you won’t get hung up as
easily. A fly caster will appreciate this
water during a hatch, but can successfully
use a nymph here, too. A baitcaster will
do well on the surface or by weighting
the offering—especially a worm—and
bumping the bottom.

hung up badly, too. This water is great for
a natural-bait angler because fish are
aggressive and willing to take a tasty
mouthful.

Flat: A flat is shallow smooth water. There is little
protection for the fish, so when they come into the flats
to feed they will be very uneasy. Fish come into a flat
and feed heavily during a hatch. The angler who fishes
here has to be very careful not to startle the prey.

Riffle: A riffle is an endless food dole. The water
is 1 to 3 feet deep; the top is broken and choppy. There
is a lot of aquatic life. Feeding fish can often be found
in the riffles. Surprisingly a lot of anglers overlook this
part of the stream. Fishing here can be quite exciting.
Fish have to react quickly because the water is moving
fast. A fly caster in this water gets a lot of fast action.
While the water isn’t deep, the broken surface gives fish
a sense of confidence so they aren’t skittish. Fish come
to the surface quickly and have a very splashy rise
because they must act so quickly.

Tip: This is wonderful water for fly
fishing. I love casting a terrestrial on riffles.
This water can be a little tougher on spin
casters because it’s often shallow. A spinner
will do well, though, and I’ve caught some
mighty cutthroat trout this way, but I’ve

• Many fish are lost
because of poorly
tied knots.

• A double clinch will
help you bank more
fish.

A Double Clinch Knot

Apply shot as needed to achieve the desired
depth for your wet fly. You will catch more fish
if you get your fly near the bottom.

Even the wakes from wading, let alone you or your
shadow, will send fish to the far reaches of the pool.

Tip: I’d fish this a lot like a pool, work up,
fishing the likely water carefully. Wading
is the best way to fish such water because
you get a better presentation. Be very careful
not to spook the fish.

• Cast above the strike zone so the
fly drifts naturally or the lure is
in motion.

current

drift

strike
zone

• You want to cast above the fish, not right
on top of it.

10
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MC#: 1
Key: B
Learning Results: A-3
Process of Reading
A Students will use the skills and strategies of the reading process to comprehend, interpret,

evaluate, and appreciate what they have read. Students will be able to
3 identify the author’s purpose and analyze the effects of that purpose on the text.

ID:54919 Reading Moving B

1. The information in this selection would be most
useful to

A. fishing experts.

B. people who fish recreationally.

C. marine biologists.

D. ecologists interested in fish habitats.
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MC#: 2
Key: D
Learning Results: D-2
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
2 distinguish between apparent fact and opinion in nonfiction texts.

ID:54921 Reading Moving D

2. Which statement from the selection is not the
author’s personal opinion?

A. “Wading is by far the best way to fish.”

B. “If this isn’t working, try shotgunning.”

C. “A fly caster in this water gets a lot of fast
action.”

D. “A flat is shallow smooth water.”
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MC#: 3
Key: C
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

ID:54930 Reading Moving C

3. Fly casting, bait casting, and spin casting are all
types of

A. fishing rods.

B. fishing jobs.

C. fishing methods.

D. fishhooks.
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MC#: 4
Key: A
Learning Results: C-1
Language and Images
C Students will demonstrate an understanding of how words and images communicate. Students

will be able to
1 demonstrate an understanding of the relationship among perception, thought, and language.

ID:54924 Reading Moving A

4. What is the correct definition of the word “angler”
as used in paragraph 10?

A. someone who fishes

B. several schools of fish

C. someone who sells bait

D. a scavenger shellfish
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MC#: 5
Key: B
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

ID:118752 Reading Moving B

5. What characteristic do pools, runs, and flats have
in common?

A. They have very deep water.

B. They have some smooth water.

C. They have fast-moving water.

D. They provide good hiding places for fish.
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MC#: 6
Key: D
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

ID:54928 Reading Moving D

6. Which information can be found only in an
illustration?

A. how to cast effectively

B. where to drag a lure

C. an identification of a hook

D. an example of a proper knot
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MC#: 7
Key: D
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

ID:54926 Reading Moving D

7. According to this selection, why is it important to
know how to read water?

A. It is required to obtain a fishing license.

B. It is necessary for safety reasons.

C. It can help people become better readers.

D. It can be helpful in finding fish.
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MC#: 8
Key: A
Learning Results: A-3
Process of Reading
A Students will use the skills and strategies of the reading process to comprehend, interpret,

evaluate, and appreciate what they have read. Students will be able to
3 identify the author’s purpose and analyze the effects of that purpose on the text.

ID:118764 Reading Moving A

8. What is the main purpose of this selection?

A. to provide helpful information about fishing

B. to persuade more people to fish as a hobby

C. to relate interesting events from the author’s
past

D. to explain the proper way to bait a fishhook
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SA#: 9
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

READING MOVING WATER
SHORT-ANSWER SCORING GUIDE

   Score  Description

2 Response provides two techniques included in this selection that help the
reader understand the information.

1 Response provides one technique included in this selection that helps the
reader understand the information.

0 Response is totally incorrect or irrelevant.

Blank No response.

Training Notes for Short-Answer #9

Some techniques: The sections are titled; tips are provided; illustrations are given.

ID:54925 Reading Moving

9. What are two techniques the author uses to help
the reader understand the information in this
selection?
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Student Responses for Short-Answer #9 for Score Points 2 and 1

�

�

�

�

9.

9.

9.

9.



C-18

 MEA RELEASED ITEMS – DECEMBER 2001 ASSESSMENT – GRADE 11

CR#: 10
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

READING MOVING WATER
CONSTRUCTED-RESPONSE SCORING GUIDE

Score Description

4 Response provides a thorough explanation of the differences between fishing
in a pool and fishing in a riffle. The explanation includes information on
how fish act and how each place should be fished. Specific, relevant infor-
mation from the selection is included in the answer. (See page C-19.)

3 Response provides an explanation of the differences between fishing in a
pool and fishing in a riffle. The explanation includes relevant information
from the selection on how fish act and how each place should be fished
but lacks some development or specificity.

2 Response provides a partial explanation of the differences between fishing in
a pool and fishing in a riffle. Limited, incomplete, or partially correct informa-
tion from the selection is included in the answer (e.g., explanation of how
fish act in a pool and a riffle but not how each place should be fished, or
explanation of one place and how it should be fished).

1 Response gives a minimal statement about fishing in a pool and fishing in
a riffle.

0 Response is totally incorrect or irrelevant.

Blank No response.

ID:118770 Reading Moving

10. Explain the differences between fishing in a pool
and fishing in a riffle. Include information on how
fish act in each place and how each place should
be fished. Use specific information from the
selection in your answer.
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Training Notes for Constructed-Response #10

Differences between fishing in a pool and fishing in a riffle
Pool
Fish lie dormant in the deep middle of the pool, where they are safe. They are easily spooked, so
the angler should move slowly and methodically. The fish can see the shadows of anglers. It is
important to get the fly deep in the water to where the fish are. Wading is best. Fish the head of
the pool last.

Riffle
The fish are closer to the surface and are moving quickly in this type of water. Feeding fish are
present and are aggressive; they will react to the bait. Anglers don’t have to be careful about
spooking fish in this water and don’t have to move methodically from place to place; instead they
should be prepared for quicker action. Anglers don’t have to worry about casting a shadow.
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�

Student Examples for Constructed-Response #10 for Score Points 4, 3, 2, and 1

10.
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�

�

10.

10.
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�

�10.

10.
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10.

10.

10.
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CR#: 11
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

READING MOVING WATER
CONSTRUCTED-RESPONSE SCORING GUIDE

Score Description

4 Response provides a complete explanation of how the title “Reading Moving
Water” applies to fishing in each of the four types of moving water men-
tioned in this selection. (See page C-25.) Specific information from the selec-
tion regarding all four types of water is included in the explanation.

3 Response provides an explanation of how the title applies to fishing in each
of the four types of moving water mentioned in this selection. Explanation is
lacking in specificity and/or development (may include only three types of
water).

2 Response provides a limited explanation of how the title applies to fishing in
each of the four types of moving water, supported by incomplete or partially
correct information from the selection.

OR
Response explains how title applies to fishing in two of the four types of
water, with relevant information from the selection.

1 Response makes a brief statement about the title and how it applies to
fishing.

OR

Response explains fishing in only one type of water.

0 Response is totally incorrect or irrelevant.

Blank No response.

ID:54938 Reading Moving

11. Explain how the title “Reading Moving Water”
applies to fishing in each of the four types of
moving water mentioned in this selection. Use
specific information from the selection to support
your answer.
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Training Notes for Constructed-Response #11

How title applies to fishing in four types of water:
Pools – Water is usually smooth, so fish can see you; watch your shadow so they are not spooked.
Understand that fish lie dormant in middle of pond where it is safe; fish the tails and middle before the
head.
Runs – Water is smooth with occasional swirls; rocks on bottom provide many hiding places for fish, but the
water isn’t deep and the fish are more active, so you can get closer to where the fish are.
Riffles – Water is choppy and shallow. Feeding fish are here so they are more likely to try the bait; they are
moving faster, etc.
Flats – Water is shallow and smooth, so fish can easily see you and be scared away, since there is little
protection for them.

Student Responses for Constructed-Response #11 for Score Points 4, 3, 2, and 1

�11.
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The House on Mango Street

We didn’t always live on Mango Street. Before
that we lived on Loomis on the third floor, and
before that we lived on Keeler. Before Keeler it
was Paulina, and before that I can’t remember. But
what I remember most is moving a lot. Each time
it seemed there’d be one more of us. By the time
we got to Mango Street we were six—Mama, Papa,
Carlos, Kiki, my sister Nenny, and me.

The house on Mango Street is ours, and we don’t
have to pay rent to anybody, or share the yard with the
people downstairs, or be careful not to make too much
noise, and there isn’t a landlord banging on the ceiling
with a broom. But even so, it’s not the house we’d
thought we’d get.

We had to leave the flat on Loomis quick. The
water pipes broke and the landlord wouldn’t fix them
because the house was too old. We had to leave fast.
We were using the washroom next door and carrying
water over in empty milk gallons. That’s why Mama
and Papa looked for a house, and that’s why we moved
into the house on Mango Street, far away, on the other
side of town.

They always told us that one day we would move
into a house, a real house that would be ours for
always so we wouldn’t have to move each year. And
our house would have running water and pipes that
worked. And inside it would have real stairs, not
hallway stairs, but stairs inside like the houses on T.V.
And we’d have a basement and at least three washrooms
so when we took a bath we wouldn’t have to tell
everybody. Our house would be white with trees
around it, a great big yard and grass growing without
a fence. This was the house Papa talked about
when he held a lottery ticket and this was the house

Mama dreamed up in the stories she told us before we
went to bed.

But the house on Mango Street is not the way they
told it at all. It’s small and red with tight steps in front
and windows so small you’d think they were holding
their breath. Bricks are crumbling in places, and the
front door is so swollen you have to push hard to get
in. There is no front yard, only four little elms the city
planted by the curb. Out back is a small garage for the
car we don’t own yet and a small yard that looks
smaller between the two buildings on either side. There
are stairs in our house, but they’re ordinary hallway
stairs, and the house has only one washroom.
Everybody has to share a bedroom—Mama and Papa,
Carlos and Kiki, me and Nenny.

Once when we were living on Loomis, a nun from
my school passed by and saw me playing out front.
The laundromat downstairs had been boarded up
because it had been robbed two days before and the
owner had painted on the wood YES WE’RE OPEN
so as not to lose business.

Where do you live? she asked.
There, I said pointing up to the third floor.
You live there?
There. I had to look to where she pointed—the

third floor, the paint peeling, wooden bars Papa had
nailed on the windows so we wouldn’t fall out. You
live there? The way she said it made me feel like
nothing. There. I lived there. I nodded.

I knew then I had to have a house. A real
house. One I could point to. But this isn’t it. The
house on Mango Street isn’t it. For the time being,
Mama says. Temporary, says Papa. But I know how
those things go.
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MC#: 12
Key: C
Learning Results: C-1
Language and Images
C Students will demonstrate an understanding of how words and images communicate. Students

will be able to
1 demonstrate an understanding of the relationship among perception, thought, and language.

ID:40936 The House on Ma C

12. The phrase “windows so small you’d think they
were holding their breath” contains an example of

A. a simile.

B. an allegory.

C. personification.

D. alliteration.
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MC#: 13
Key: B
Learning Results: B-2
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
2 identify the simple and complex actions and interactions involving main and subordinate

characters in a work.

ID:48225 The House on Ma B

13. The narrator of this chapter is

A. missing apartment life.

B. wise beyond her years.

C. eager to please the nun.

D. ashamed of her family.
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MC#: 14
Key: D
Learning Results: C-1
Language and Images
C Students will demonstrate an understanding of how words and images communicate. Students

will be able to
1 demonstrate an understanding of the relationship among perception, thought, and language.

ID:48226 The House on Ma D

14. Emphasis is placed on the word there in the
question “You live there?” to imply that the

A. apartment was in a desirable location.

B. nun did not understand where the narrator
lived.

C. narrator was pointing to the laundromat.

D. nun was shocked by the apartment building’s
appearance.
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MC#: 15
Key: A
Learning Results: B-2
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
2 identify the simple and complex actions and interactions involving main and subordinate

characters in a work.

ID:118795 House on Mango A

15. What is the main reason the narrator says, “I
knew then I had to have a house”?

A. She felt it would be more respectable to live in
a house.

B. She wanted to live in a house with more room
for her family.

C. The house on Mango Street was crumbling
and dangerous.

D. The apartment her family lived in was in a
dangerous neighborhood.
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SA#: 16
Learning Results: B-7
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,

satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.

THE HOUSE ON MANGO STREET
SHORT-ANSWER SCORING GUIDE

Score Description

2 Response provides an in-depth explanation of why the narrator doesn’t like
the house on Mango Street.

1 Response states that the narrator doesn’t like the house because of physical
shortcomings (toilet, staircase, etc.).

0 Response is incorrect or irrelevant.

Blank No response.

Training Notes for Short-Answer #16

2-point response: The explanation includes the concept that because the narrator dislikes the house it repre-
sents the failure of their dreams as a family to own a suitable house. (This may be phrased in various ways.)

ID:40939 The House on Ma

16. Explain why the narrator doesn’t like the house on
Mango Street.
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�

�

Student Responses for Short-Answer #16 for Score Points 2 and 1

�

�

16.

16.

16.

16.



C-36

 MEA RELEASED ITEMS – DECEMBER 2001 ASSESSMENT – GRADE 11

CR#: 17
Learning Results: B-7
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,

satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.

THE HOUSE ON MANGO STREET
CONSTRUCTED-RESPONSE SCORING GUIDE

Score Description

4 Response provides an in-depth explanation of what the narrator means when
she says, “But I know how those things go.” The explanation shows insight-
ful understanding of the phrase and the implications of her parents’ state-
ment that they will have another house and includes relevant supportive
information from the chapter. (See next page.)

3 Response provides an explanation of what the narrator means by the
phrase. The explanation demonstrates that the narrator understands they may
not move to another house. The explanation includes relevant supportive
information from the chapter but lacks insight, specificity or development.
(See next page.)

2 Response provides a limited or partially correct explanation of the narrator’s
statement but there may not be a link to the house. Incomplete or partially
correct information from the chapter is provided as support.

1 Response gives a minimal statement about narrator’s statement with no
explanation or no awareness of the situation of her family.

0 Response is incorrect or irrelevant.

Blank No response.

ID:118825 The House on Ma

17. Explain what the narrator means when she says
at the end of the chapter, “But I know how those
things go.” Use information from the chapter to
support your answer.
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Training Notes for Constructed-Response #17

Score point 4
Insightful understanding: The narrator has experience with empty promises and false hopes.  She understands
not only that they probably will not live in a better place anytime soon, but also that her parents say they will as
a way of not giving up hope and/or not giving in to despair. Relevant support for this understanding may include
the information about her father buying lottery tickets and her mother’s bedtime stories.
Score point 3
Narrator understands they won’t live in a better place because they don’t have the money to do so. Response
may not show an awareness of the unfilled hopes and dreams but rather may be based on the lack of money
and previous disappointments. Appropriate information from the story may include details about the previous
places the family lived.
Score point 2
Narrator knows how things go in life. She expects to be disappointed again.

�

Student Responses for Constructed-Response #17 for Score Points 4, 3, 2, and 1

17.
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Chief Joseph of the Nez Percé Speaks
My father sent for me. I saw he was dying. I took his hand in mine. He said:
“My son, my body is returning to mother earth, and my spirit is going very soon
to see the Great Spirit Chief. When I am gone, think of your country. You are
the chief of these people. They look to you to guide them. Always remember
that your father never sold his country. You must stop your ears whenever you
are asked to sign a treaty selling your home. A few years more, and white men
will be all around you. They have their eyes on this land. My son, never forget
my dying words. Never sell the bones of your father and mother.” I pressed my
father’s hand and told him I would protect his grave with my life. My father
smiled and passed away into the spirit land.

I buried him in that beautiful valley of winding waters. I love that land more
than all the rest of the world. A man who would not love his father’s grave
is worse than a wild animal.

For a short time we lived quietly. But this could not last. White men had found gold in
the mountains around the land of winding waters. They stole many horses from us,
and we could not get them back because we were Indians. I labored hard to avoid
trouble and bloodshed. We gave up some of our country to the white men, thinking
that then we could have peace. We were mistaken. The white man would not let us
alone. When the white men were few and we were strong, we could have killed them
all off, but the Nez Percé wished to live in peace.

The old treaty has never been correctly reported. If we ever owned the land,
we own it still, for we never sold it. In the treaty councils the commissioners
have claimed that our country had been sold to the government. Suppose a white
man should come to me and say, “Joseph, I like your horses, and I want to buy
them.” I say to him, “No, my horses suit me. I will not sell them.” Then he
goes to my neighbor and says to him, “Joseph has some good horses. I want
to buy them, but he refuses to sell.” My neighbor answers, “Pay me the money,
and I will sell you Joseph’s horses.” The white man returns to me and says,
“Joseph, I have bought your horses, and you must let me have them.”

If we sold our lands to the government, this is the way they were bought.

Chief Joseph

1

3
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MC#: 18
Key: C
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

ID:41012 Chief Joseph of C

18. What does the line “A man who would not love his
father’s grave is worse than a wild animal”
suggest?

A. the passage of time

B. a contrast of people and animals

C. the son’s reverence for ancestors

D. a generational difference of opinion
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MC#: 19
Key: D
Learning Results: A-5
Process of Reading
A Students will use the skills and strategies of the reading process to comprehend, interpret,

evaluate, and appreciate what they have read. Students will be able to
5 identify the devices an author uses to persuade readers and critique the effectiveness of the

use of those devices.

ID:48188 Chief Joseph of D

19. Chief Joseph’s statement in paragraph 3, “But this
could not last,” is an example of

A. symbolism.

B. a flashback.

C. exaggeration.

D. foreshadowing.
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MC#: 20
Key: C
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

ID:48193 Chief Joseph of C

20. From the information provided in the statement,
the reader can assume that “white men” wanted
the Nez Percé’s land because they

A. appreciated the beauty of the valley of
winding waters.

B. needed to expand the territory of the United
States.

C. thought they could make money from the
land.

D. wanted the Nez Percé’s ancestral bones for
museums.
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MC#: 21
Key: A
Learning Results: A-3
Process of Reading
A Students will use the skills and strategies of the reading process to comprehend, interpret,

evaluate, and appreciate what they have read. Students will be able to
3 identify the author’s purpose and analyze the effects of that purpose on the text.

ID:118868 Chief Joseph of A

21. What is the main purpose of Chief Joseph’s
statement?

A. to explain the transfer of land from the Nez
Percé viewpoint

B. to apologize to the Nez Percé for selling their
land

C. to show the close relationship between Chief
Joseph and his father

D. to emphasize how peaceful life was for Chief
Joseph in his youth
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SA#: 22
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

CHIEF JOSEPH OF THE NEZ PERCÉ SPEAKS
SHORT-ANSWER SCORING GUIDE

Score Description

2 Response provides an accurate explanation of what the father means when
he says, “Never sell the bones of your father and mother.”

1 Response provides an explanation that the father means don’t sell the
bones, literally. Response does not show awareness of the metaphor of
bones for land.

0 Response is totally incorrect and irrelevant.

Blank No response.

Training Notes for Short-Answer #22

Correct answers:  It means never to sell the land—his ancestors are buried there. It is holy land: The “bones
of father and mother” means the land.

ID:48198 Chief Joseph of

22. What does Chief Joseph’s father mean when he
says in paragraph 1, “Never sell the bones of
your father and mother”?



C-47

 MEA RELEASED ITEMS – DECEMBER 2001 ASSESSMENT – GRADE 11

�

�

�

�

Student Responses for Short-Answer #22 for Score Points 2 and 1

22.

22.

22.

22.
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CR#: 23
Learning Results: D-5
Informational Texts
D Students will apply reading, listening, and viewing strategies to informational texts across all

areas of curriculum. Students will be able to
5 analyze and synthesize the concepts and details in informational texts.

CHIEF JOSEPH OF THE NEZ PERCÉ SPEAKS
CONSTRUCTED-RESPONSE SCORING GUIDE

Score Description

4 Response provides an insightful explanation of what Chief Joseph means by
the last sentence. The explanation shows an awareness of the irony in the
statement and demonstrates an awareness that the story in the previous
paragraph is a metaphor for how the government took control of his land.
(See below.)

3 Response provides an explanation of what Chief Joseph means by the last
sentence. The explanation shows awareness of the concept of being
cheated out of land and makes some link to the story in the previous para-
graph but lacks insight or development.

2 Response provides a limited explanation of what Chief Joseph means by
the last sentence. The explanation includes incomplete or partially correct
information (e.g., no link to the previous paragraph).

1 Response provides a brief statement of what Chief Joseph means by the
last sentence but gives no explanation.

0 Response is totally incorrect or irrelevant.

Blank No response.

Training Notes for Constructed-Response #23
Irony of the statement – Chief Joseph is using “sold” and “bought” figuratively, since he obviously does not
think they ever sold their land to the government.
Word “metaphor” or formal statement about metaphor is not required,  just an ability to recognize how the
story can be applied to the situation of the land’s ownership.

ID:41015 Chief Joseph of

23. Explain what Chief Joseph means by the last
sentence, “If we sold our lands to the government,
this is the way they were bought.”
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Student Responses for Constructed-Response #23 for Score Points 4, 3, 2, and 1

�

�

23.

23.
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23.

23.
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23.

23.

23.

23.
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A Presidential Candidate

I have pretty much made up my mind to run
for President. What the country wants is a
candidate who cannot be injured by investigation
of his past history, so that the enemies of the
party will be unable to rake up anything against
him that nobody ever heard of before. If you
know the worst about a candidate, to begin with,
every attempt to spring things on him will be
checkmated. Now I am going to enter the field
with an open record. I am going to own up in
advance to all the wickedness I have done, and
if any Congressional committee is disposed to
prowl around my biography in the hope of
discovering any dark and deadly deed that I have
secreted, why—let it prowl.

In the first place, I admit that I treed a
rheumatic grandfather of mine in the winter of
1850. He was old and inexpert in climbing trees,
but with the heartless brutality that is characteristic
of me I ran him out of the front door in his
nightshirt at the point of a shotgun, and caused
him to bowl up a maple tree, where he remained
all night, while I emptied shot into his legs. I
did this because he snored. I will do it again
if I ever have another grandfather. I am as
inhuman now as I was in 1850. I candidly
acknowledge that I ran away at the battle of
Gettysburg. My friends have tried to smooth over
this fact by asserting that I did so for the purpose
of imitating Washington, who went into the
woods at Valley Forge for the purpose of saying
his prayers. It was a miserable subterfuge. I
struck out in a straight line for the Tropic of
Cancer because I was scared. I wanted my
country saved, but I preferred to have somebody
else save it. I entertain that preference yet. If the
bubble reputation can be obtained only at the
cannon’s mouth, I am willing to go there for it,
provided the cannon is empty. If it is loaded my

immortal and inflexible purpose is to get over
the fence and go home. My invariable practice
in war has been to bring out of every fight two-
thirds more men than when I went in. This seems
to me to be Napoleonic in its grandeur.

My financial views are of the most decided
character, but they are not likely, perhaps, to
increase my popularity with the advocates of
inflation. I do not insist upon the special
supremacy of rag money or hard money. The
great fundamental principle of my life is to
take any kind I can get.

The rumor that I buried a dead aunt under
my grapevine was correct. The vine needed
fertilizing, my aunt had to be buried, and I
dedicated her to this high purpose. Does that
unfit me for the Presidency? The Constitution
of our country does not say so. No other
citizen was ever considered unworthy of this
office because he enriched his grapevines with
his dead relatives. Why should I be selected
as the f irst victim of an absurd prejudice!

I admit also that I am not a friend of the
poor man. I regard the poor man, in his present
condition, as so much wasted raw material. Cut
up and properly canned, he might be made
useful to fatten the natives of the cannibal
islands and to improve our export trade with
that region. I shall recommend legislation upon
the subject in my first message. My campaign
cry will be: “Desiccate the poor workingman;
stuff him into sausages.”

These are about the worst parts of my record.
On them I come before the country. If my
country doesn’t want me, I will go back again.
But I recommend myself as a safe man—a man
who starts from the basis of total depravity and
proposes to be fiendish to the last.

June 9, 1879
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MC#: 24
Key: A
Learning Results: B-7
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,

satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.

ID:40603 A Presidential A

24. In the first paragraph, the statement, “What the
country wants is a candidate who cannot be
injured by investigation of his past history,”
suggests that the essay will discuss a candidate
who has

A. led an exemplary life.

B. a long political record.

C. no enemies.

D. never been investigated.
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MC#: 25
Key: A
Learning Results: B-6
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
6 identify and analyze how complex elements of plot (e.g., settings, major events, problems,

conflicts, resolutions) affect the overall quality of a work.

ID:118883 A Presidential A

25. According to the essay, why should a politician
reveal unflattering or embarrassing personal
information?

A. to outsmart those who would try to publicize
such material

B. to justify past actions to the voters so they
will accept the politician

C. to teach a lesson to others who may be doing
similar things

D. to warn possible opponents against
challenging the politician
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MC#: 26
Key: B
Learning Results: A-6
Process of Reading
A Students will use the skills and strategies of the reading process to comprehend, interpret,

evaluate, and appreciate what they have read. Students will be able to
6 use the context of a work to determine the figurative, idiomatic, and technical meanings of

terms.

ID:118893 A Presidential B

26. Which statement is most likely an exaggeration?

A. “Now I am going to enter the field with an
open record.”

B. “In the first place, I admit that I treed a
rheumatic grandfather of mine . . .”

C. “I do not insist upon the special supremacy of
rag money or hard money.”

D. “Why should I be selected as the first victim
of an absurd prejudice!”
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MC#: 27
Key: B
Learning Results: B-7
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,

satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.

ID:40602 A Presidential B

27. According to the essay, a presidential candidate
must

A. have a clean record.

B. be totally honest.

C. have a military background.

D. be financially secure.
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MC#: 28
Key: C
Learning Results: A-3
Process of Reading
A Students will use the skills and strategies of the reading process to comprehend, interpret,

evaluate, and appreciate what they have read. Students will be able to
3 identify the author’s purpose and analyze the effects of that purpose on the text.

ID:40591 A Presidential C

28. Mark Twain’s purpose in writing this essay is to

A. declare his candidacy for president.

B. defend himself against charges of cruelty.

C. share his opinions in an amusing way.

D. argue for a change in election laws.
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MC#: 29
Key: B
Learning Results: C-1
Language and Images
C Students will demonstrate an understanding of how words and images communicate. Students

will be able to
1 demonstrate an understanding of the relationship among perception, thought, and language.

ID:48199 A Presidential B

29. In the last paragraph, Twain says he is “a man
who starts from the basis of total depravity.” What
is the meaning of the word “depravity”?

A. absolute cowardice

B. moral corruption

C. sincere apology

D. financial destitution



C-59

 MEA RELEASED ITEMS – DECEMBER 2001 ASSESSMENT – GRADE 11

MC#: 30
Key: D
Learning Results: B-7
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,

satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.

ID:40592 A Presidential D

30. The effect of the essay “A Presidential Candidate”
comes mostly from its use of

A. plot.

B. characterization.

C. setting.

D. tone.
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MC#: 31
Key: A
Learning Results: B-8
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
8 apply mature strategies to the reading and interpretation of lengthy adult-level nonfiction texts

with appropriate complexity of content and sophistication of style.

ID:48200 A Presidential A

31. Which saying would best summarize this essay?

A. “Honesty is the best policy.”

B. “An ounce of prevention is worth a pound of
cure.”

C. “What you see is what you get.”

D. “Don’t count your chickens before they are
hatched.”
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SA#: 32
Learning Results: B-5
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
5 identify and analyze the details and effects of complex literary devices on the overall quality

of a work (e.g., foreshadowing, flashbacks, time frames in the future or past).

A PRESIDENTIAL CANDIDATE
SHORT-ANSWER SCORING GUIDE

Score Description

2 Response cites one appropriate statement from the text and offers a reason-
able explanation of its relevance to a contemporary reader.

1 Response cites one appropriate statement from the text but does not offer a
reasonable explanation of its relevance to a contemporary reader.

0 Response is incorrect or irrelevant.

Blank No response.

Training Notes for Short-Answer #32

Possible statements with relevance to a contemporary reader: “What the country wants is a candidate who
cannot be injured by investigation of his past history,” “I wanted my country saved, but I preferred to have
somebody else save it,” and about money – “The great fundamental principle of my life is to take any kind I can
get,” etc.

Score point 1. An appropriate statement that has obvious relevance but is not accompanied by an explanation
can receive a 1. A statement that is not apparently relevent without an explanation would receive a 0.

ID:48201 A Presidential

32. Cite one statement from the text and indicate its
relevance to a contemporary reader.
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Student Responses for Short-Answer #32 for Score Points 2 and 1

�

�

32.

32.

32.

32.
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English Language Arts:
Reading/Writing Response Item 33

Item Information and Scoring Guide
Reference Sheet, Scoring Guides and

Training Notes, and Student Responses
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Item Information and Scoring Guide Reference Sheet

The following pages are designed to assist you in understanding how the Maine Educational
Assessment (MEA) reading/writing response item is scored for both reading and writing.
These pages contain the following information. (Refer to page C-52 for the text for the item.)

Reading Comprehension Scoring Information

• CR#: the constructed-response item position

• Learning Results: the content standard, followed by the performance indicator, that the
item measured

• Constructed-Response Scoring Guide: the four-point description used to determine the
score

• Training Notes: in-depth descriptions or particular information used to determine the score

Writing Scoring Information

• Learning Results: the content standards, followed by the performance indicators, that the
item measured

• Writing Scoring Guide: the ten-point description used to determine the score, divided
into two parts. Stylistic and Rhetorical Aspects of Writing (Topic Idea Development) are
scored on a six-point scale, and Standard English Conventions are scored on a four-point
scale.

• Student Responses:

– one sample of student work scored for Topic Idea Development in order by each score
point value (6, 5, 4, 3, 2, 1)

– one sample of student work scored for Standard English Conventions in order by each
score point value (4, 3, 2, 1)

– one exemplar of student work that received the highest possible score points in both
Topic Idea Development (6 points) and Standard English Conventions (4 points)

NOTE: The reading/writing response item is scored twice, once for reading comprehension
and once for the quality of the student’s writing.
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ID:118941 A Presidential

Use the definition below to answer question 33.

Satire: a literary work or technique that exposes or holds up to ridicule human vices or follies,
usually in a witty, humorous, or ironic way.

33. In this essay, Mark Twain uses satire to make fun of politicians and politics. Identify two examples
in the essay when Twain is satirizing either politicians or politics, and explain what he is satirizing in
each example. Use specific evidence from the essay in your explanation.

CR#: 33
Learning Results: B-7
Literature and Culture
B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to
7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,

satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.

Reading/Writing Response Item with Learning Results,
Reading Scoring Guide, and Reading Training Notes
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A PRESIDENTIAL CANDIDATE
CONSTRUCTED-RESPONSE READING SCORING GUIDE

Score Description

4 Response identifies two examples from the essay when Mark Twain is
satirizing either politicians or politics. Response provides an in-depth
explanation of what is being satirized, demonstrating a clear understanding
of satire (definition provided). Specific evidence from the essay is included in
the explanation.

3 Response identifies two examples from the essay when Mark Twain is
satirizing either the politicians or politics. Response provides an explanation
of what is being satirized. The explanation includes evidence from the essay
that lacks specificity and/or development.

2 Response identifies two examples from the speech when Mark Twain is
satirizing politicians or politics. Response provides a limited, incomplete, or
partially correct explanation for what is being satirized.

OR

Response identifies one example from the speech and provides an
explanation for what is being satirized.

1 Response provides a minimal or vague statement about Twain’s satire or
examples.

0 Response is totally incorrect or irrelevant.

Blank No response.

Note: Constructed-response question 33 was scored for effectiveness of writing and reading
comprehension.

Reading Training Notes for Constructed-Response #33

EXAMPLE:
Military record—Twain says he ran away at the battle of Gettysburg and would still prefer someone else to
fight for his country.  He is satirizing the inclination of candidates to emphasize military records and courage,
and he is satirizing the political process for requiring it.
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�

Student Responses for Constructed-Response #33 for Reading Comprehension for Score
Points 4, 3, 2, and 1

33.
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33. �
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33.
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ID:118941 A Presidential

Use the definition below to answer question 33.

Satire: a literary work or technique that exposes or holds up to ridicule human vices or follies,
usually in a witty, humorous, or ironic way.

33. In this essay, Mark Twain uses satire to make fun of politicians and politics. Identify two examples
in the essay when Twain is satirizing either politicians or politics, and explain what he is satirizing in
each example. Use specific evidence from the essay in your explanation.

Reading/Writing Response Item
Learning Results: F-1, G-2, G-3
Standard English Conventions
F Students will write and speak correctly, using conventions of standard written and spoken English.

Students will be able to
1 edit written work for Standard English spelling and usage, evidenced by pieces that show and contain

• no significant errors in the use of pronouns and nouns and adjectival and adverbial forms.
• coordinating and subordinating conjunctions.
• no significant errors in the spelling of frequently used words and the correct use of commonly  confused

terms.
• no significant errors in the common conventions of capitalization and ending punctuation marks and

common uses of the comma.
• few significant errors in the spelling of commonly misspelled and rare words, the less-common

capitalization conventions, the colon, semicolon, hyphen, dash, apostrophe, quotation marks, italics,
marginal notes, and footnotes.

Stylistic and Rhetorical Aspects of Writing and Speaking
G Students will use stylistic and rhetorical aspects of writing and speaking to explore ideas, to present lines

of thought, to represent and reflect on human experience, and to communicate feelings, knowledge, and
opinions.  Students will be able to

2 write pieces and deliver oral presentations that effectively use descriptive language to clarify, enhance,
and develop ideas.

G Students will use stylistic and rhetorical aspects of writing and speaking to explore ideas, to present lines
of thought, to represent and reflect on human experience, and to communicate feelings, knowledge, and
opinions.  Students will be able to

3 write pieces and deliver oral presentations that include a variety of sentence structures and lengths.

Reading/Writing Response Item with Learning Results
and Writing Scoring Guide
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Student Responses for Reading/Writing Response Item #33 for Topic Idea Development for
Score Points 6, 5, 4, 3, 2, and 1
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Student Responses for Reading/Writing Response Item #33 for Standard English
Conventions for Score Points 4, 3, 2, and 1
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Student Exemplar for Reading/Writing Response Item #33 for Topic Idea Development for
Score Point 6 and Standard English Conventions Score Point 4
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Item Information and Scoring Guide Reference Sheet

The following pages are designed to assist you in understanding how Maine Educational
Assessment (MEA) health education items are scored. These pages contain the text for each
item, accompanied by the following information.

• CR#: the constructed-response item position

• Learning Results: the content standard, followed by the performance indicator, that the
item measured

• Constructed-Response Scoring Guide: the four-point description used to determine the
score

• Training Notes: in-depth descriptions or particular information used to determine the score
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Items with Learning Results,
Scoring Guides, Training Notes,

and Student Responses
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ID:101118

1. Valerie is a sophomore in high school who just
learned she is pregnant.  Describe the impact of
teenage pregnancy and motherhood on each of
the four health areas (social, emotional, mental,
and physical).

CR#: 1
Learning Results: A-2
Health Concepts
A Students will understand health promotion and disease prevention concepts. Students will be

able to
2 describe the interrelationship of physical, mental, emotional, and social health throughout the

stages of life.

CONSTRUCTED-RESPONSE #1 SCORING GUIDE

Score Description

4 Response demonstrates comprehensive understanding of the impact of preg-
nancy by completely describing at least one impact on each health area.

3 Response demonstrates general understanding of the impact of pregnancy by
completely describing at least one impact on three health areas or by
generally describing an impact on all four health areas.

2 Response demonstrates partial understanding of the impact of pregnancy by
partially describing an impact on two or more of the four health areas.

1 Response demonstrates minimal understanding of the impact of pregnancy
by describing an impact on one of the four health areas.

0 Response is incorrect or contains some correct work that is irrelevant to the
skill or concept being measured.

Blank No response.
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Student Responses for Constructed-Response #1 for Score Points 4, 3, 2, and 1

1.
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CR#: 2
Learning Results: A-4
Health Concepts
A Students will understand health promotion and disease prevention concepts. Students will be

able to
4 analyze the impact of personal health behaviors on body systems.

ID:101301

2. Over half of all Americans die from cardiovascular,
or heart, disease. This statistic is important to
teenagers because many cardiovascular diseases
are the result of lifestyle choices and health habits
that people adopt early in life.

a. List four controllable factors that cause heart
disease.

b. For each factor, explain why it causes heart
disease.

CONSTRUCTED-RESPONSE #2 SCORING GUIDE

Score Description

4 Response demonstrates thorough understanding of factors that contribute to
heart disease by listing four controllable factors and thoroughly explaining
why each causes the disease.

3 Response demonstrates general understanding of factors that contribute to
heart disease by listing three controllable factors and explaining why each
causes the disease.

2 Response demonstrates partial understanding of factors that contribute to
heart disease by listing two controllable factors and explaining why each
causes the disease.

1 Response demonstrates minimal understanding of factors that contribute to
heart disease by listing one controllable factor and explaining why it causes
the disease.

0 Response is incorrect or contains some correct work that is irrelevant to the
skill or concept being measured.

Blank No response.
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Training Notes for Constructed-Response #2

Some Background Information
High blood pressure may be caused by smoking, drinking, and excess salt intake.  High blood pressure may
cause small tears in the lining of arteries.  Fatty acids (such as the by-products of consuming cholesterol)
may accumulate (get stuck) at the location of these tears.  This causes arteriosclerosis.  If a small blood clot
breaks loose somewhere in the body, it may get stuck in this narrowed portion of the artery. If the artery is
carrying blood to the brain, the result is a stroke.  If the artery is carrying blood to the heart, the result is a
heart attack.

Sample answers
Part a:  Heart disease—refers to a number of disorders that involve the heart and blood vessels
Part b:  Diet—a diet high in cholesterol can contribute to arteriosclerosis
Weight—added weight puts a strain on the heart
Smoking—causes high blood pressure, which contributes to arteriosclerosis
High sodium intake—causes high blood pressure, which contributes to arteriosclerosis
High levels of stress—causes high blood pressure, which contributes to arteriosclerosis
(NOTE:  Cannot control age, gender, race, sex, and family medical history)

�

Student Responses for Constructed-Response #2 for Score Points 4, 3, 2, and 1

2.
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CR#: 3
Learning Results: C-2
Health Promotion and Risk Reduction
C Students will understand how to reduce their health risks through the practice of healthy behaviors.

Students will be able to
2 demonstrate strategies to avoid, change, and report unsafe situations.

D:101166

3. John and Sam were helping build a garage when
John cut his forearm with a saw.

a. Explain what universal precautions Sam
should take while treating John’s wound.

b. Explain how Sam should prevent John from
going into shock.

CONSTRUCTED-RESPONSE #3 SCORING GUIDE

Score Description

4 Response includes a detailed explanation of what universal precautions
should be used while treating the wound and how to prevent shock while
treating this wound. Response is well developed and contains no errors.

3 Response includes a general explanation of what universal precautions
should be used while treating the wound and how to prevent shock while
treating this wound. Response may contain minor errors or omissions or lack
details.

2 Response includes a partial explanation of what universal precautions should
be used while treating the wound and how to prevent shock while treating
this wound.

1 Response includes a minimal explanation of what universal precautions
should be used while treating the wound and how to prevent shock while
treating this wound.

0 Response is incorrect or contains some correct work that is irrelevant to the
skill or concept being measured.

Blank No response.
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Training Notes for Constructed-Response #3

Points for Parts
part a = 1 point; part b = 3 points

Part a
use gloves and mask or glasses to prevent exposure to blood

Part b
• keep victim lying down and maintain body temperature (use a cover or part of something

underneath person as insulation)
• keep victim warm
• treat bleeding first; then elevate legs if bleeding is under control

Student Responses for Constructed-Response #3 for Score Points 4, 3, 2, and 1

�3.
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